Abilities and achievements of 
pupils, 37, 43, 45, 46, 52, 
64 

Accountability, 3 

Africa, music in: Gahu, 18; 
Ghana, 21 et seqg., 98; in 
Ghanaian schools, 25-26; 
dancing, 29; classical music, 
83-4; essential to life, 97 

American Indians, 97, 98 

analysis and music theory, 85-6, 
93; basics of, 123-34; 
analysis a new area in 
higher music education, 
123, 226; students’ limited 
background in, 126-7; 
Schenkerian analysis, 
126-7; ‘middleground’, 128 
et seq. 

‘applied musicianship’, 
development of, 227-8 

appraising music: a social 
process, 185; begins at 
nursery school, 196; is 
helped by discussion, 202 

Arts and the Adolescent 
(Schools Council Project), 
102, 107 

arts education: good practice in, 
101, 113; arts cannot be 
taught, 103; comparisons, 
104; music not helped by 
other arts subjects, 109-10, 
117; National Guidelines in 
the Expressive Arts (1992), 
146 

Asian music, 83, 84-5 

Assessment, 27, 64-5, 105, 
188-9; by peers, 3, 67-78, 
93, 155-63; skills of and 
criteria for, 69—70, 156, 190, 
249-50, 255; research 
project in assessment of 
student compositions, 
156-62; reliability of for 
composition in GCSE, 243 
et seq. 

Association of British 
Orchestras, educational 
initiatives of, 260 

Australia, music education in, 
31-47, 81 


B. F. Music Ed. (1996), 13, 283-286 


Beethoven, piano sonata op.101, 
analysis of, 128-134 

Black music, 88-9, 97 

busking, 205 


choirs, 8 

classroom instruments, 11-12, 
41; ceilidh band, 273; 
percussion, 275 

classroom management, 41, 44, 46 

cognitive skills in music, 16-20 

communication skills, 17, 20, 
183, 195, 233-42 

composing: 15, 51, 56-60, 61, 
63, 119, 120-1; peer 
assessment in, 155-63; 
Fundamentals (Schoenberg), 
175-7; at Key Stages 3 and 
4, 185, 192; ability to give 
character to musical 
material, 199; for GCSE 
and National Curriculum, 
199, 243-58; decision 
making in, requires 
vocabulary, 200; group 
workshops for, 206-7; 
teachers can learn from 
children’s ideas, 207-19; 
criteria for assessment of, 
24446; inaccessible to 
assessment, 247, 248; 
teachers need to be trained 
in assessment of, 249 

Computer Aided Learning 
(CAL), 136 

Computer Controlled Player 
Pianos (CCPP), 135, 136-7; 
research project with, 
137-8; development of 
teaching materials for, 138; 
and MIDI, 139-40 

concentration, pupils’ powers of, 
15 

concepts, musical, 10; as the 
basis of musical education, 
183, 186; ‘concept trap’, 
arguments against, 186, 188, 
189 

confidence (of pupils), 233 

Contemporary Music Network 
(Arts Council), educational 
events of, 259 
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content of music teaching, 37-9, 
65, 200-201 

creativity (in music education), 
108, 114, 118, 183, 233; 
process of, 119-120, 121; 
developing pupils’ abilities 
in, 143-54; obstruction of, 
147-8; skill learning 
secondary to, 185; creative 
music workshops 
(orchestras and opera 
companies), 259, 261, 263, 
265-7 

criticisms of music education, 
102-119; pupils objections 
to music, 111 

cultural understanding, 15, 16, 
18, 21, 64, 93, 95-100, 110, 
167; incompatibility of, 95; 
communication of, 97; in a 
pluralistic society, 98; 
existing patterns of, 
reinforced by schools, 111 

Curriculum 11-16: towards a 
statement of entitlement 
(1983), 183 

curriculum design, 183-93; 
‘activities’ approach to, 187 


early musical behaviour, 233-4 

education through music, 96-7 

effectiveness of musical 
education, 93 

Enquiry 1 : young school leavers 
(1968), 107 

ethnographic data (on musical 
education), 101 

ethnomusicology, 83-5, 88-9, 


93, 97-9, 275-9 
examinations: GCSE, 103, 
104-5, 107, 106, 124, 166; 
composition in, 199, 
243-58; A-level, 103, 121, 
124; music theory, 111, 115 


form, musical, 124-5; and 
function, 126 


generalist teachers, 225; 
definition of, 226 

good practice (in music 
education), 113-4, 117; in 
instrumental instruction, 
135; in higher music 
teaching, 163 


‘idea’ in music, 175-7 

improvisation, musical: 
techniques of, 143 et seq., 
203-4, 238; goals not 
essential, 204; central role 
of, 233; the ‘talk’ of music, 
237; vocal and instrumental 
compared, 239 

Indonesian music, 28; gamelan, 
277-9 


innovation, 3 

INSET, 50, 117, 118, 266 

inspection (OFSTED), 5 et seq.; 
82, 106, 113, 121, 183 

instrumental teaching and 
learning 3, 49-65; rooted in 
tradition, 135; in Ghana, 
21-4; scales and arpeggios, 
61, 62-3; technical 
exercises, 61; micro- 
technology for piano 
studies, 93, 135-141 

international and multicultural 
music education, 81, 95 et 
seq; value laden, 98-9; 
essential for composition 
studies in the Secondary 
school, 192 


jazz, 88-9; improvisation in, 
143; improvisation skills not 
necessarily strong in, 226; 
in orchestras’ education 
projects, 263; 12—bar blues, 
274; Texan, 275-7 


‘knowing’ music, 24 
knowledge, experiential quality 
of (in music education), 184 


language and communication 
skills, 195; vocabulary for 
music, 195-6, 197; melodic 
inflection an important 
aspect of communication, 
234; language learning, 
235-6; language and music, 
236, 237-41 

learning: modelled by teachers, 
15, 189-90, 240; other 
models, 183; processes 
adopted by successful 
musicians, 234-235, 241; in 
non-western societies, 235; 
exploration and enjoyment 
central to, 237 

listening to music, 11, 16, 18, 
52, 82-3, 166-8; and 
reflecting upon it, 196; 
easiest NC element to 
assess, 243 

literacy, musical, 240-1 

London Sinfonietta, The, 
educational events of, 260; 
policy for educational work, 
264; survey of educational 
work, 266-7 


Manhattenville Music 
Curriculum (1979), 186 
melody writing skills, 19, 189 
MIDI, 139-40, 152-3, 231 
motivation of pupils, 184, 189 
music, abstract nature of, 53; 
experience, features of, 190; 
emotional impact of, 197; 
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‘descriptive’ qualities of, 
198; common to all human 
beings, 233 

music schools, 27-8 

music technology, 136, 159, 232 

music therapy, 86-8 


National Curriculum, 3, 11, 13, 
49 et seq., 79-80, 89, 111, 
225,274, 275; priorities, 
50-3; attainment targets 
related to instrumental 
learning, 56-60; not the last 
word on music education 
content, 65; music 
‘entombed’ in, 102; 
influence of music education 
reforms upon, 106-7; 
missed opportunities of 
music curriculum, 107-8; 
music curriculum more 
heavily weighted than other 
NC subjects, 109; current 
programmes of study 
flawed, 183; musical 
concepts central to music 
curriculum, 184; lack of 
time for, 185; skill learning 
not prescribed in, 185; 
encourages target setting, 
188; Music Working Party 
criteria, 191; varied and 
comprehensive coverage 
required, 195; assessment of 
compositions in, 199 

‘“Noosphere’ (Teilhard), 96, 99n 

notation, 11, 63; not encouraged 
by National Curriculum, 
185; pupils devise their 
own, 241 

Nursery schools, play 
environment of, 195, 196 


OFSTED (see also 
‘inspection’): criteria for 
classroom music making, 
184, 193 

Opera North, survey of 
educational events, 266—7 

Orchestra of the Age of 
Enlightenment, educational 
work of, 260; policy for 
educational work, 264 


parents’ role in children’s 
education, 16 

pattern and echo techniques for 
improvisation training, 
144-5, 149-54 

performance studies, 67-78, 93, 
279-80; marking schemes 
for, 70, 72-3; reporting on, 
74-7; planning for, 135; for 
GCSE, 165-6; nervousness 
of performers, 171-3 


PGCE, 226-7, 231 


planning, 13, 32, 44-5, 53 er 
seq., 135, 168-71, 273-5 

primary schools: pupils’ musical 
achievements in, 5, 6; 
assumptions about, 9-10; 
links with secondary 
schools, 12—13; teachers not 
confident of fulfilling 
National Curriculum in 
music, 266 

priorities (for music teachers), 
113 et seq. 

professional musicians, 
involvement in education, 
259-70; funding for, 
260-262; projects a growth 
industry, 261; orchestral 
players as teachers, 262-4; 
projects, confusion of aims, 
264; policy for, 264-5; 
should be more than 
‘cultural paratroopers’, 264; 
creative music workshops 
assessed, 265-7; taking 
responsibility for youth 
orchestras, 266; National 
Curriculum and GCSE not 
helped by, 267; links with 
the community, 267-8; 
could learn from the 
educational work of 
museums and galleries, 
268-9 

provision for music in schools, 
103; as required by 
National Curriculum, 225 

psychology of music, 169, 
173-5; neuro-linguistic 
programming (NLP), 198, 
201, 202 


rap music, 219 

renewal, in education, 3 

resources and environment for 
music teaching: 39, 62, 
120-1, 273-5; problems of, 
107, 117; ‘elaborate and 
expensive’,111; dedicated 
spaces necessary, 112; 
professional music 
companies sharing their 
resources with schools, 
268-9 

rhythm teaching, 11 


Scratch Orchestra, The, 206-7 

secondary schools, 5-14; 
curriculum planning, 32, 
33—4, 183-93; bias, 102; 
music successful in, 103; 
instrumental teaching in 
independent schools, 192; 
training teachers for, 225 er 
seq. 

‘set works’, 126 

singing, 8, 11, 273 
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skills: required by music 
teachers, 3let seg.,195, 199, 
225-32; acquisition of 117, 
118, 190-92, 227-8; 
curriculum should be based 
upon, 183-4; pupils’ lack 
of, a hindrance, 185; The 
Skilled Helper (Egan, 1990), 
200, 202 

social anthropology (in musical 
education), 98 

Somerset Thinking Skills 
Course, 16-17 

style in music, 52-3; in student 
compositions, difficulties of 
assessing, 247 


talking about music, 195-202; 
research into, 199 

teacher preparation: 3, 31-47, 
199; candidates drawn from 
wide musical background, 
225; students’ views of their 
own musical skills, 228-32 

teachers: as composers, 19; 
beliefs about teaching, 31, 
34-44; typology of, 116; as 
guides, 184; tend to be uni- 


directional and prejudiced, 
205 

teaching: quality of, 3, 5-14; 
113-8, 189; Teaching 
Quality Assessment (HE), 
162; intervention strategies, 
240 

Teilhard de Chardin, Pierre, 
beliefs of, 95-6 

testing, 3, 7 

tolerance, 93, 95 et seq. 

tradition and innovation, conflict 
between, 135 


understanding music, 93, 125-6; 
Gombrich (1963) on, 202 
UNESCO, 95 


vocal improvisation, 239, 240 

vocal tract, musical capabilities 
of, 233-4 

vocationally inspired education, 
183 


world music, 21 et seg., 232; in 
orchestras’ education 
projects, 263 
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